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TEACHER-STUDENTS INTERACTION AS A MEANS
OF DEVELOPING STUDENTS’ ESP COMPETENCIES

The article studies the ways of teacher-student interaction in the ESP course. The author
analyses peculiarities of collaborative learning and proves its benefits for developing students’
ESP competencies. Some effective ways to enhance their motivation are also presented in the

article.
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Introduction. In connection with an urgent necessity of
having highly qualified specialists that could cope with an
on-job competition and satisfy all the market requirements,
the role of ESP learning has increased greatly. It has become
an integral constituent of language learning at higher educa-
tional establishments.

ESP (studied by T. Dudley-Evans, St John, K. Graves,
etc.) involves obtaining professional competencies by stu-
dents in a certain sphere, which they will be able to imple-
ment in their further professional activity. Among them is an
ability to operate complex terminology fluently, to read and
analyze authentic literature, to participate in discussions and
express opinions on the topics discussed, to work in teams
etc. Grammar competence which used to be a basis of tradi-
tional methodology now is aimed at helping solve communi-
cative tasks. There is a move from teaching only grammar
and grammar structures to an emphasis on language in con-
text.

However, nowadays some spheres of life are developing
so rapidly and dynamically that it is difficult to keep up with
the demands they are offering to the would-be specialists. So
new competencies, for example, self-study and autonomy, as
well as certain flexibility, need to be developed.

It is a favorable tendency that ESP students approach the
language learning through a field which is familiar to them
and relevant to their preferences and interests. F. Guerid
thinks that teaching is «like medical science where the doctor
can’t give a prescription to the patient without making a
thorough diagnosis» [5; p. 192]. The teacher should start
with analyzing the needs of the students. This is likely to
enhance their motivation and may become a powerful force
driving them to work more efficiently at obtaining their
educational goals.

Recent research analysis. Researchers like R. Gardner
[3], L. Elton, J. Arnold, K. Cherry, etc. have studied the
motivational basis of ESP learning, analyzing its intrinsic
and extrinsic types. R. Griggs suggests that people who are
intrinsically motivated are more creative and frequently
present unusual ideas and new creative solutions [4].
P. Eggen and D. Kauchak support the idea that this type of
motivation provides students with a long-lasting interest
in language learning, so they start to exhibit better aca-
demic results [2]. They study the language on their own
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initiative and have a greater readiness for fulfilling any
tasks. For them learning something new is stimulating and
even challenging. Getting better grades and a higher
group rating is also important, but on the initial stage.

Anticipating better career expectations and prospects
is seen as a success-oriented intrinsic incentive that can
enhance students’ engagement in learning activities. Very
often, among more motivated at the university are the
students who have already had a good language prepara-
tion and developed language skills. Or there is a category
of students who have already tried the job where a good
command of the language is a necessary, if not compulso-
ry, option. Thus, they understand how important the lan-
guage will be for them in the future. So they are likely to
demonstrate more persistence, enthusiasm and readiness
to cope with difficulties and failures which people usually
encounter while learning a language.

Though the university standards nowadays stress the
importance of student autonomy and self-study work, the
ESP classroom activities are still maintained by a teacher.
Is his figure still dominant as it used to be? Could a teach-
er and his methods used be a motivating factor? The aim
of our research is to analyze a teacher’s interaction with
students as a fruitful means of developing their necessary
ESP competences.

Research results. As the goals and methods of ESP
teaching have transformed over the years, so has the role
of an ESP teacher. Now he isn’t perceived as the only
source of knowledge, he is more a mediator, a ‘bridge’
between knowledge and students who are starting to per-
form the roles of initiative investigators and self-
educators. When necessary, he is a counselor or a manag-
er who is responsible for providing a comfortable learning
environment.

In the ESP course, the teacher’s ‘mission’ is to create
favorable conditions for boosting students’ communica-
tive skills either by means of encouraging their autono-
mous work or through their collaboration or cooperation
with other students. Autonomy and collaboration — are
these notions exclusive of each other or can they be com-
bined for the sake of achieving certain learning goals?

Autonomy implies a student’s ability to function inde-
pendently. C. Rathbone calls an autonomous learner a
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self-activated maker, an active agent in his own learning
process. He is able to set the objectives himself, plan and
organize his timetable, look for appropriate materials,
evaluate and take a certain responsibility for his own
learning progress and development. Later on, this habit of
self-studying can enable him to work more efficiently
outside the classroom and get adjusted to new real-life
situations.

Collaborative learning, in its turn, is a kind of group
learning during which all members are involved in solv-
ing a mutual task and share their experiences, opinions,
thoughts, and ideas. Collaboration requires a certain at-
mosphere and a certain type of behavior of the participants.

Scientists stress that there are certain differences be-
tween collaborative and cooperative learning. Thus, as S.
Kozhushko mentions, they differ by the nature of interac-
tive processes while fulfilling the given tasks in groups
[6]. Cooperation implies the division of tasks among
group members, when each individual seeks outcomes
that are beneficial both to him and to all group members,
then his contribution to the common goal is evaluated.
Collaboration, in its turn, foresees working together at a
common goal and coordinating mutual efforts led by a
mutual interest in achieving this goal.

In our opinion, either in cooperation or in collabora-
tion all the participants engaged benefit by obtaining a set
of skills and knowledge necessary for communication.
L. Vygotsky emphasizes that learning through communi-
cation and interactions with others is more important than
though independent work. Then higher learning results
are achieved both by students and educators [10].

Indeed, through collaborative learning students can
improve their academic and social competences and build
positive relationships with the environment. They process
a larger scope of information when they work in group
rather than individually and learn to think critically. They
get involved in decision-making and problem-solving.
Moreover, while working together and assisting each
other, they manage to solve the problems which can’t be
solved when working independently.

In collaborative groups, participants tend to work as a
network, so they are more supportive than competitive,
and as a result, this interaction can lead to a higher level
of creativity and innovation. It is through open dialogue
that they become more self-determined, strategic, flexible
and intrinsically motivated.

However, collaborative learning doesn’t fully reject
the idea of autonomy. The problem is that when there is
too much of autonomy, it can lead to competition and a
learner’s disengagement or isolation from the group,
which can undermine the collaborative outcomes. While
working in groups, there may emerge another problem
with less motivated, low-ability learners who can exhibit
a lower level of performance.

Thus, during the language learning course, for the
teacher, there is a challenge of how, firstly, to combine
these two contradicting aspects to make them bring more
benefits and secondly, how to become more collaborative
with students. To teach someone collaboration skills you
are to be ready for it and be eager to do it yourself.

The attitudes students have to collaborative practices
are influenced mainly by the teacher. Collaborative teach-
ers communicate with their students in a way a bit differ-
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ent from a traditional one. In their relationships, the main
emphasis is placed on dialogue, interaction and partner-
ship, rather than on a teacher’s dominance accompanied
by constant guidance and suppressing instruction. Stu-
dents, especially senior ones, are quite mature to with-
stand the teacher’s authoritarian style and they feel the
difference between ‘teacher’s assertive position’ and
‘authoritarianism’.

In collaborative classrooms, teachers give students an
autonomy engaging them in setting goals and choosing
strategies for accomplishing them. Students are encour-
aged to assess the results or make classroom management
decisions themselves. The following attitude is based on
understanding that a supportive, trustful relationship be-
tween a teacher and a student can significantly affect the
way students learn and perceive information.

When a teacher creates a climate of respect, students
are likely to think deeply and face challenges more vigor-
ously. They become engaged learners when they are
trusted and respected as individuals. They get motivated
when they see that they are treated fairly, that the experi-
ences they want to share aren’t neglected and their opin-
ions are listened to. In this way positive classroom dy-
namics is built.

R. Marzano believes that for a teacher the most
obvious way to communicate appropriate levels of col-
laboration is to take a personal interest in each student in
the class. All students appreciate personal attention from
the teacher [7]. Indeed, a caring, thoughtful and not indif-
ferent teacher can create a favorable classroom environ-
ment where not only high-achieving students, but also
low-achieving ones can feel comfortable and be stimulat-
ed to learn. As a rule, in a friendly environment, even less
apt learners feel secure and succeed better. A collabora-
tive teacher can adjust his teaching methods or strategies
and shift the direction when it is necessary. He can offer
help when it is needed, for example, by giving cues or
hints. Or he can give freedom when he feels students can
perform independently.

Teachers can facilitate collaboration among students
by using a wide range of classroom activities like role
play, brainstorming, case-study, chain story games, inter-
views, fishbowl debates, round-table discussions or mini-
conferences, etc. Gallery Walk gets students out of their
chairs and involves them in giving answers to the ques-
tions of the other groups. They become active in generat-
ing fresh ideas, consensus-building and public speaking.

Doing joint projects also demands team building and a
close creative collaboration among participants. A collab-
orative teacher might ask students to search for the infor-
mation, as well as to define the output of their project and
the way of presenting it on their own. Luckily, learners
have a great number of authentic printed and visual mul-
timedia resources at their disposal which make language
learning more captivating, cognitive and motivating.

We support the idea of N. Pino-James who suggests
that to increase students’ engagement in learning on the
behavioral, emotional and cognitive levels teachers
should try to make the activities personally meaningful,
for example, by making them linked with the students’
previous knowledge or experience [9].

Self-regulation is an important aspect in collaborative
classrooms. Students must be taught to monitor and eval-
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uate the effectiveness of learning strategies, the usefulness
of the materials and their individual progress. The latter
can be done, for example, through self-or peer-
assessment.

The research we have conducted shows that for the
majority of students at the Computer Sciences faculty (72
%) this procedure is less stressful and more beneficial.
They consider themselves critical judges who take control
over their own successes and failures. In fact, students
learn to take responsibility for their learning. This fosters
their self-control and self-discipline. Moreover, it helps
make lessons more interactive and communication-
oriented, provokes feedback discussions and lessens the
teacher’s involvement into the learning process.

Conclusions. Thus, positive learning dynamics in the
ESP course can be achieved by encouraging students’
collaboration or cooperation with a teacher or other stu-
dents. Collaborative learning offers enormous advantages
for them. It helps develop their communicative skills,
enhances their autonomy, critical thinking and problem
solving — these are the qualities, necessary for their pro-
fessional activity.

Traditional student-teacher relationship has been
redefined towards partnership. The role of a teacher is that
of a facilitator or a mediator. We see the tendency of his
transformation from being ‘a sage-on-the-stage’ to be-
coming ‘a guide-on-the-side’. His good classroom man-
agement and supportive attitude can serve as a key to

students’ success and their further achievements.
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B3AUMOIENCTBUE MEXKAY CTYJIEHTOM U MMPENOJABATEJIEM KAK CIIOCOE PA3BUTUS
MPO®ECCHOHAJBbHBIX KOMIIETEHIIUIA CTYJIEHTOB

Cmamus uzynaem chocobbi 63aumMo0elicmaus Meicoy npenooasamenem u CnmyOeHmami 6 npoyecce U3y4eHus aHenuticko2o A3bi-
Ka 015 CneyuanvHulx yeneu. Aemop anaiusupyem ocoOeHHOCMU KOAIa00pamueHo2o 00yYeHus U 0OKA3bl8dem e20 npeumyuecmsda
02151 pazeumus Komnemenyuti cmyoenmos. Taxoce npedcmagienvi HeKomopwvle CHOCOObl CIMUMYIUPOBAHUS UX 6HYMPEHHEl MOMUBA-
YU K U3VYEHUIO A3bIKA.

Knroueevie cnosa: HympeHHss MOMUSAYUs; 83auUMoOelicmeue; aemoHOMUs, KOLIADOpamugHoe ooyueHue, Koonepayus, camo-
pezynsayus; camooyeHusanue; 63aumMoOyeHUsanue.

B. JI. Yyenro,
cmapuwiuii 8ukiaoay xageopu,
YHY im. Ilempa Mozunu, m. Mukonais, Ykpaina

B3AEMO/IIS MDK CTYIEHTOM I BUKJIAJIAYEM SIK 3ACIB PO3BUTKY KOMIIETEHLIIM CTYJEHTIB

Yepe3s 6ucoky OuHamiuHicmb pO3GUMKY O€AKUX 2any3eli UNYCKHUKAM 3aKAa0i6 Ulyoi 0C8imu cmae 6alicko 6ionogioamu euUMo-
2am, AKi oukmye punox npayi. Ompumanns nepcneKmusHoi pobomu € 0OHIEI0 3 MOMUSAYill, AKI CIMUMYTIOIONb 00 BUBUEHHS IHO3EM-
HUX MO8 I 8UMA2aoms 6i0 CMyoeHmie 080J100IHHS HUMU MAKUX RPoGecitinux KomnemeHyil, sK: giibHe onepyeants paxoeoio mepmi-
HON02I€, 002080peHHA NPOpeCiiHUX meM, PO3YMIHHA AGMEHMUYHUX MeKCMI8, 6MIHHS NPaAy06amu A6MOHOMHO | 6 KOMAHOI Mowo.

Tlozumuena HaguanvhHa OuHAMIKA MOdce OYMuU 0OCACHEHA 3A80KU 3A0XOYEHHIO 83AEMOOIT MIdC CMYOeHmamu ma cmyoeHmamu i
suknaoaiem. Ananizy ybo2o acnekmy i npucesuena nooana Cmammsi.

Konabopamusne naguanns, ke nepedbauae cnienpayio i 06 €OHAHHA 3YCUNb 3apadu 00CASHEHHs CNITbHOI Memu, HAoae cmyode-
HMAam 6e3MedHCHI MOJICTUBOCI Ol PO3BUMKY IXHIX KOMYHIKAMUBHUX HABUYOK, [ CLY2YE NOWUPEHOI0 MOOENNI0 NApMHepcmed y Ha-
6YAHHI. YUaACHUKU HAMASAIOMbCS CRINLHO NPUUMAmMy PiuenHs,, ananizyeamu npooaemu, KpUmuyHo MUCIUmU, i ya 63acmMoois mMoxice
npuseecmu 00 HAUBUWO20 PIBHSA KPEAMUHOCMI Ma IHHOBAYII.
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Konabopamuene nasuanna me ioxuoac asmonomito ma camopezynayito cmyoenmis. Konabopamueni euxnadaui, cmeopoiouu
ammocgepy 008ipu i NIOMPUMKY, 3A0X0YYIOMb IX CAMOCMINIHO CMABUMU HABYALbHI Yili, po32isa0amu MOdCIugi cmpamezii Onst ix
00csAcHeHH s, NPOSHO3Y8AMU MA OYIHIO8AMU OMpUMaHi pesyibmamu. Bonu cmumyaolome cnienpayio mixc cmyoeHmamu, 8UKOpuc-
MOBYIOUU PI3HI KOMYHIKAMUGHI 6U0U pOOOMU HA 3AHAMMSAX, 6KIIOUQIOYU MO3KOGUIL WIMYPM, KeUCU, POabo6i iepu, MiHI-KOHpepeHnyil,
npoekmmuy pobomy mowjo.

3acanom, mpaduyiini 6i0HOCUHY MIdC BUKIAOAYEM | CHYOEHMOM 3MIHUTUCS Y HANPSAMKY napmuepcmeq. Bukiadau sukouye ponw
nocepeduuxa, mediamopa, cnocmepiza4a, AKuil npUXoOums Ha donomozy 3a nompebu. Hozo eminns kepysamu HasuaibHuM npoye-
COM i 3acmMoco8yéamu PisHi WIAXYU MOMUBAYIT MOXCE O0NOMO2IMU CIYOEHMAM ¥ 00CAZHEeHHI akadeMiunux i npoghecitinux yinei.

Knrouosi cnosa: nasuanus 3a npo@ecitinum cnpsamy6aHHAM,; SHYMPIWHA MOMUBAYIs; 83AEMOOIS, ABMOHOMIA; KOIAOOpamugHe
HABYAHHA, KOONEPAyis;, camopeyiayis; CamMooyinKa.

Peuenzentu: [Ipuwmxosa P. 0., n-p nen. Hayk, npodecop;
Llepcmiok JI. B., kaun. nep. HayK, B.O. IOLEHTa Kaenapu

© Yyenxo B. JI., 2018 Jlama naoxooxcenns cmammi 0o peokonezii 19.04.18

96



